X     THEORY   AND   PRACTICE    OF   EDUCATION
When the children are separated, the daily happenings
and the consequent reactions are far more unlike. If it is
true that the re-action to a given situation differs in the case
of twins, it is far more true of the members of even a small
class. In the main the teacher may think of Class II, but
Class II really consists of twenty very different children
no two of whom can react to her plans for them in exactly
the same way. One has come from a home where interest
in books and hi the affairs of men is predominant, another
from a game-playing community. One fits into his home
and comes with a happy feeling of assurance, while another
is constantly making mistakes. The analysis could be
continued indefinitely, going back to the * sense they were
born with', different in each case.
But taking our illustration a step further, it is worth
while to consider the reaction of the last two children to
such a simple suggestion as that they should try to make
a model. The child who gets on at home is fearless in
face of a new experience, the child who is constantly in
hot water is as likely as not to hang back and get the
reputation for lacking initiative. Yet all the time he may
be longing to make that model 1 Their future history will
" again be correspondingly different, for the child who made
the model, bad though the result may have been, enjoyed
his work, while the child who only looked on felt frustrated
—of all feelings the most depressing. Hence at the onset
of our study of education we are brought face to face
with the problem of child nature. Only by a careful
study of that problem can we get help on such questions
as suitable environment, subject matter and methods of
teaching.
Fortunately for teachers, a great body of statistical
wock dealing with children's capacities is now at their
service and such detailed studies of the reactions of a few
cMLdren as are given in Susan Isaacs' Intellectual Growth
of Young Children, give valuable suggestions for the type

